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The statutory guidance of the National Curriculum in England: English Programmes of study,
states that: “English has a pre-eminent place in education and in society. A high-quality
education in English will teach pupils to speak and write fluently so that they can
communicate their ideas and emotions to others, and through their reading and listening,
others can communicate with them. Through reading in particular, pupils have a chance to
develop culturally, emotionally, intellectually, socially and spiritually. Literature, especially,
plays a key role in such development. Reading also enables pupils both to acquire
knowledge and to build on what they already know. All the skills of language are essential to
participating fully as a member of society; pupils, therefore, who do not learn to speak, read
and write fluently and confidently are effectively disenfranchised.”

Here the importance of the teaching of English is clearly shown and cannot be understated.
At Dilton Marsh CEVC Primary School, our rigorous and engaging English curriculum,
promotes high standards of language and literacy by equipping pupils with a strong
command of the spoken and written language, and to develop their love of literature through
widespread reading for pleasure. This ensures our children meet the aims from the National
Curriculum for English to ensure that all pupils:

e Read easily, fluently and with good understanding.

o Develop the habit of reading widely and often, for both pleasure and information.
Acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic
conventions for reading, writing and spoken language.

o Write clearly, accurately and coherently, adapting their language and style in and for
a range of contexts, purposes and audiences.

e Use discussion in order to learn; they should be able to elaborate and clearly explain
their understanding and ideas.

e Are competent in the arts of speaking and listening, making formal presentations,
demonstrating to others and participating in debate.

At Dilton Marsh CEVC Primary School, English and the teaching of English is the foundation
of our curriculum. Our aim is to ensure every child becomes primary literate and progresses
in speaking and listening, reading and writing. We have high expectations for all our children,
and want each of them to achieve their full potential in English during their time at Dilton
Marsh CEVC Primary School so that they are ready for the next step in their education.

English is not only a daily discrete lesson, it is the cornerstone to all learning at Dilton Marsh
CEVC Primary School by being embedded in each area of learning. As well as learning to
read, our children read to learn, for example, in history, studying a poem to understand the
hardships endured by some of ‘The Windrush’ migrants; reading an information text in
science. In addition, in writing across the curriculum, the children are expected to apply their
learning from English lessons, such as vocabulary choices, grammar, spelling and
punctuation.

We endeavour to help our children develop into articulate and imaginative communicators, to
support and enhance their thinking and understanding of the world around them through a
broad, rich and engaging English curriculum.

We ensure books, vocabulary and reading have a central role in our curriculum, not only to
enhance learning, but to support the development of children’s emotional literacy.



Reading

At Dilton Marsh CEVC Primary School Primary School, we value reading as a crucial life
skill. By the time children leave us, they read confidently for meaning and regularly enjoy
reading for pleasure. Our readers are equipped with the tools to tackle unfamiliar vocabulary.
We encourage our children to see themselves as readers for both pleasure and purpose.

We strive to offer as many opportunities for reading as we can - this may happen in the
English lesson or within other curriculum subjects, as well as during special events such as
‘Book Week’. Our book spine (focus books for each class for each term) as well as our
Dilton 50 (recommended reads for each cohort) have been carefully selected to expose the
children to a range of genre, authors and diversity.

Reception and Year 1

We teach reading through Little Wandle Letters and Sounds Revised, which is a systematic
and synthetic phonics programme. We start teaching phonics in Reception and follow the
Little Wandle Letters and Sounds Revised progression, which ensures children build on their
growing knowledge of the alphabetic code, mastering phonics to read and spell as they
move through school. As a result, all who have completed the Little Wandle Letters and
Sounds Revised programme at the end of year 1 should be able to tackle any unfamiliar
words as they read.

We also model the application of the alphabetic code through phonics in shared reading and
writing, both inside and outside of the phonics lesson and across the curriculum. We have a
strong focus on language development for our children because we know that speaking and
listening are crucial skills for reading and writing in all subjects.

Daily phonics lessons in Reception and Year 1

We teach phonics for 30 minutes a day. In Reception, we build from 10-minute lessons, with
additional daily oral blending games, to the full-length lesson as quickly as possible. Each
Friday, we review the week’s teaching to help children become fluent readers.

o Children in Reception are taught to read and spell words using Phase 2 and 3 GPCs,
and words with adjacent consonants (Phase 4) with fluency and accuracy.

o Childrenin Year 1 review Phase 3 and 4 and are taught to read and spell words
using Phase 5 GPCs with fluency and accuracy.

o Any child who needs additional practice has daily keep-up support, taught by a fully
trained adult. Keep-up lessons match the structure of class teaching, and use the
same procedures, resources and mantras, but in smaller steps with more repetition,
so that every child secures their learning.

In addition to phonic lessons, we teach children to read through reading practice sessions
three times a week. These:
e are taught by a fully trained adult to small groups of approximately six - eight
children
e use books matched to the children’s secure phonic knowledge using the Little
Wandle Letters and Sounds Revised assessments and book matching grids
e are monitored by the class teacher, who rotates and works with each group on a
regular basis.

The reading practice sessions have been designed to focus on three key reading skills:
e decoding
e prosody: teaching children to read with understanding and expression
e comprehension: teaching children to understand the text.


https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/06/Programme-Overview_Reception-and-Year-1.pdf

In Reception these reading sessions start in week 4. Children who are not yet decoding have
daily additional blending practice in small groups, so that they quickly learn to blend and can
begin to read books.

Children who are receiving additional phonics keep-up sessions read their reading practice
book to an adult daily.

Home reading

o A decodable reading practice book is taken home to ensure success is shared with
the family.

e A ‘sharing book’ book also goes home for parents and children to enjoy together.
This may be a book from our Dilton 50 booklist or another book from the class book
corner.

The children enjoy daily story time when the teacher models reading to promote reading for
pleasure.

Year 2

Any child in Year 2 who is not fully fluent at reading or who has not passed the Phonics
Screening Check, continues to receive regular phonic keep-up sessions. We use the Little
Wandle Letters and Sounds Revised assessments to identify the gaps in their phonic
knowledge and teach to these using the keep-up resources at pace.

Once the children are reading fluently, with adult guidance and support, they will choose a
book from ‘Ash Class Books’ box or a book from the Year 2 Dilton 50. These books have
been chosen to include a range of themes, authors and challenge. The child will read the
book with an adult in school, as well as at home with parents.

Any child who is not making the required progress will have a reading intervention.

During terms 1 & 2, children in year 2 will continue to develop comprehension skills through
small group reading comprehension sessions. From term 3, we introduce the children to
using ‘Teaching Comprehension Strategies’. This scheme exposes the children to extracts of
different text types thus enabling the teaching of explicit comprehension skills needed to
understand the texts, as well as to answer reading comprehension questions orally and in
writing.

The whole class will have a daily story time when the teacher models reading to promote
reading for pleasure.

Key Stage 2

Each class will have a 20 — 30 minute reading comprehension lesson three times a week.
During the first week of each term, the focus for this is a poem when children explore
vocabulary, meaning and structure. Poems have been selected to include a range of
traditions, styles and poets. We then use ‘Teaching Comprehension Strategies’. This
scheme exposes the children to extracts of different text types thus enabling the teaching of
explicit comprehension skills needed to understand the texts, as well as to answer reading
comprehension questions orally and in writing. To consolidate the application of the skill, the
teacher may, at times, supplement the scheme with an additional text extract.

Children will also have an individual reading book. For the majority, this will be selected from
their class book corner — it may include a ‘Dilton 50’ book. Staff will monitor the books
children choose to check they are sufficiently challenging and appropriate and that the
children are reading a range of genre and author. As appropriate to the child’s needs, an
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adult will support and or advise in the choosing of the book. Children who are continuing to
develop age related reading skills will choose a book from their class ‘book box’ — this will be
shared with an adult in school as well as at home. They are also encouraged to choose a
sharing book from the book corner, including the Dilton 50 — for an adult at home to read
with them.

Any child who is not yet reading in line with age related expectations, making the required
progress will have an appropriate reading intervention.

Each class will have a daily story time when the teacher models reading to promote reading
for pleasure.

Assessment of Reading

In EYFS and Year 1, daily, weekly and summative assessment is used to monitor progress
in phonics and reading comprehension and to identify any child needing additional support
as soon as they need it.

At the end of the year, the children in EYFS will be assessed by using the ELG for word
reading and comprehension. As well as the statutory phonics test, year 1 will also complete
phonic screening in terms 2 & 4 as well as complete a NFER assessment in term 6.

In years 2 — 6, through formative assessment, teachers assess the development of
comprehension skills and adapt subsequent lessons and learning experiences as
necessary. If at any point, through our observations, it appears that a child is at risk of falling
behind, we intervene and provide them with the support they need to continue to make
progress.

For years 3 — 5, summative assessment, through NFER reading papers, take place each in
terms 2, 4 & 6. NFER assessments are also completed by year 2 in term 2 & term 4, then
SATs in summer. Year 6 complete previous SAT papers interms 1, 2, 3 & 4 as well as the
official SATS in term 6.

At Dilton Marsh CEVC Primary School School, we want children to enjoy writing with the
eventual aim for them to be able to write clearly, accurately, and coherently, adapting their
language and style in and for a range of contexts, purposes and audiences which engage
the interest of the reader. In each class, we address the formal structures of English,
grammatical detail, punctuation and spelling. We want the children to acquire a rich
vocabulary, a solid understanding of grammar and be able to use spelling rules and patterns
to spell words confidently.

To enable this to happen, we use The Write Stuff (TWS) to teach all writing - this approach
brings clarity to the mechanics of the teaching of writing. It follows a method called ‘sentence
stacking’. Sentence stacking refers to the fact that sentences are grouped together
chronologically or organizationally to engage children with short, intensive moments of
learning that they can apply immediately to their writing. An individual lesson is based on a
sentence model, broken into three separate ‘chunks’ of learning.

The Writing Rainbow
TWS approach revolves around the ‘writing rainbow’. This is split in to 3 tiers and each
‘chunk’ of learning will focus on at least one of the lenses from the rainbow.



n  #Writifig Rainbaw

The three tiers of the rainbow are spilt into ‘FANTASTICS’, ‘GRAMMARISITICS’ and
‘BOOMTASTICS’. The FANTASTICS are the 5 senses plus feeling, imagining, action and
asking. Most writing in books can be attributed to one of these lenses.

The GRAMMARISTIC tier is the current National Curriculum.

The BOOMTASTIC tier revolves around the techniques that writers use to engage the
reader - this is the most challenging tier. It is not expected that children in KS1 cover all
aspects of the lowest tier.

Experience Days

Each unit begins with an ‘experience day.’ Children need experiences to enable them to
write. We therefore need to immerse them in what we want them to write about. This could
be through: trips, visitors, video clips, sound clips, artefacts, objects, drama etc From this
experience, teachers support children to generate words and phrases linked to that
experience, using the FANTASTICs. It is essential that the experience day enables children
to develop their understanding of what they are going to write about; it must have meaning
and link purposely to writing.

TWS Lesson Content

Teachers plan for each fiction or non-fiction unit to last between 3-4 weeks using and/or
adapting the unit plans from janeconsidene.com. These plans are mapped out on our LTP
for English. The plans from Jane Considine enable teachers to focus on gathering the
stimulus/resources needed to ensure that children are exposed to language and writing
technigues that they can develop through the support of the modelled session.

Initiate Model Enable

Noticing (adjectives) oo Noticing (adjectives) Noticing (adjectives)

- Show an Australian bush scene Teacher mode It was a blazing,
photograph. humid day and wombat woke up.
- Discuss adjectives for the
weather and temperature -
hot, sunny, dry, arid, scorching,
blazing, biistering. humid, bright,
baking.

Learning chunk 1

Repetition Repetition Repetition

- Share the picture of the wombat Teacher model: He dug a deep, deep Buiel &
digging a hole. hole. He dug a huge, huge, hole. L

- Through drama techniques,
pupils to imagine they are the
wombat - making the hole

deeper.

- List associated adjectives for the

hole - deep, dark, long, wide,
huge, enormous.

Learning chunk 2

Feelings Feelings Feelings

- Share the pictures of the wombat
climibing out of his hole and
realising he has lost his murm.

- Gather a bank of Teelings’ words
= sad_ lonely, upset, devastated,
worried, scared. frihtened,
anxious.

Learning chunk 3




Within the ‘Initiate’ stage, teachers provide a stimulus for vocabulary gathering - often
children generate words and phrases through CHOT (chat and jot). The teacher will then use
KCO (kind calling out) to gather a range of ideas from the children - here the teacher acts as
a scribe to jot down the children’s best ideas and vocabulary. When gathering language,
whilst the children come up with their own words, the teacher also provides them with further
high-quality words thus constantly exposing them to better vocabulary.

Referring to this, the teacher then models a sentence, or sentences for older children, which
incorporate the lenses that are the focus for this chunk of learning. This is also a chance for
the teacher to model aspects of punctuation and grammar in context whilst also continuing to
promote higher level vocabulary.

Children then use their own ideas, to create their sentence or sentences. As the teacher has
provided so many rich examples from the initiate and model phases, it is unlikely that the
children will copy the shared example - they are well equipped to construct their own
sentence following a similar structure to the one modelled. This cycle is then repeated twice,
so that by the end of the writing session, children have created a short paragraph comprising
of 3 sentences which equate to 1 short paragraph - older children will have had additional
sentences modelled and will therefore write more producing a longer paragraph.’

Examples of the children’s writing will be written out on strips of paper and displayed on the
classroom wall. The ‘sentence stacking’ wall becomes a model of good practice that the
children can refer to throughout the unit.

Plot Points

When using TWS, children do not always read the whole book that they are using as a
stimulus for writing. If it is a longer book, teachers read the book up to where they want the
children to write from. Plot points represent one paragraph and are predetermined in the
planning from Jane Considine. Plot points are revealed one at a time to enable focussed
writing and to allow the children who are more able writers to ‘deepen the moment’ rather
than push ahead with the plot.

Writing - Early Years (EYFS)

In Early Years, children will start to learn how to form letters correctly. They will be
encouraged to use their knowledge of phonics to support their writing — segmenting words to
match their spoken sounds. By the end of the year, they will be expected to write simple
sentences, which can be read by themselves and others.

The children will have opportunities to write during teacher-led and child-initiated activities.
Whilst writing will be planned following the EYFS Curriculum Guidance, this is linked to a
class text where possible.

There will be access to a variety of mark making activities during continuous provision.

Assessment of Writing

In EYFS, the children’s writing is assessed against the EYFS curriculum and the Early
Learning Goals at the end of the year.

In all year groups, through ongoing formative assessment, teachers assess the development
of writing and adapt subsequent lessons and learning experiences as needs be.

At the start of the academic year, children from Y1 — Y6 carry out a ‘cold write’ which acts as
the baseline assessment for the cohort. At the end of the academic year, the children repeat
this ‘cold write’ so that comparisons can be made and progress judged. This final piece of

7



writing is assessed against Wiltshire Local Authority year group progression objectives.
Planning for the following term is adapted accordingly.

Over the academic year, Y1 — Y6 complete a ‘No More Marking’ writing assessment task
which helps support the class teacher’s judgements. All teachers are involved in the
assessment process.

If at any point, through our various observations, it appears that a child is at risk of falling
behind, we intervene and provide them with the support they need to continue to make
progress.

All class teachers participate in moderation activities three times per year with Westbury
Cluster of schools.

Spelling

The teachers plan and teach spelling matched to the required national curriculum spelling
objectives and to the needs of the class. Spellings are taught as below.

EYFS & Year 1
Linked to Little Wandle phonics programme.

Year 2

Terms 1 &2

Spelling linked to Little Wandle phonics programme.
Term 3 onwards

Explicit teaching of spelling rules.

Common exception words

Regular completion of Look, Say, Cover, Write, Check.
Spellings sent home weekly.

Spellings tested weekly.

Years 3& 4

Explicit teaching of spelling rules.

Consolidation of common exception words as required.
Regular completion of Look, Say, Cover, Write, Check.
Use of Y3/4 statutory spelling word list.

Spellings sent home weekly.

Spellings are tested weekly.

Years 5 & 6

Explicit teaching of spelling rules.

Regular spelling practice using our spelling menu.
Use of Y5/6 statutory spelling word list.

Spellings sent home weekly.

Spellings are tested weekly.

Grammar

The National Curriculum objectives for grammar have been mapped out for each year group
across the year and are taught both through discrete lessons and through writing in context.

Reference to grammar and grammar rules is reinforced, as appropriate, in all lessons in all
subjects where writing is included.




Assessment of Grammar and Spelling

As well as weekly spelling tests, teachers assess spelling and grammar through writing. In
addition, Y3,4,5 complete a NFER test in terms 2, 4 & 6; Year 6 complete previous SAT
papersinterms 1,2, 3 & 4.

Handwriting

Handwriting is taught following the National Curriculum Guidance.

EYFS

In Early Years, children work on the development of fine and gross motor skills to support
their pencil grip and handwriting’. They will use a variety of tools and techniques to practise
patterns to support letter shapes and formation. Printed handwriting is taught in line with or
phonics programme.

Children are taught handwriting in at least one specific session each week

Year 1 Pupils should be taught to: begin to form lower-case letters in the correct direction,
starting and finishing in the right place and form capital letters.

Handwriting is taught discretely at least three times a week — this is often linked to the
learning in phonics. All writing will be printed.

Year 2 The children will be taught to form lower-case letters of the correct size relative to
one another.

Most children will be joining by the end of Year 2. The children will write capital letters and
digits of the correct size, orientation and relationship to one another and to lower case letters
and use spacing between words that reflects the size of the letters.

A pen licence may be awarded for consistently secure letter formation in the use of cursive
script. A pen licence may also be rescinded should the handwriting regress in expectation.

Year 3 /4 The children will increase the legibility, consistency and quality of their handwriting
[for example, by ensuring that the downstrokes of letters are parallel and equidistant; that
lines of writing are spaced sufficiently so that the ascenders and descenders of letters do not
touch].

Handwriting will be taught 3 times a week, often linked to spellings. For those children that
do not reach the required standard interventions will be put in place.

A pen licence may be awarded for consistently secure use of cursive script with correct letter
formation. A pen licence may also be rescinded should the handwriting regress in
expectation.

Y5/6 The children will write legibly, fluently and with increasing speed by: choosing which
shape of a letter to use when given choices and deciding whether or not to join specific
letters and choosing the writing implement that is best suited for a task.

Handwriting will not be specifically taught unless it is identified as an area that needs
supporting.

A pen licence may be awarded for consistently secure use of cursive script with correct letter
formation. A pen licence may also be rescinded should the handwriting regress in
expectation. All children should be writing in pen by the end of year 6.
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Spoken Language

The ability to speak and listen is fundamental to pupils’ language and social development. It
is an essential tool for all areas of the curriculum, as talk underpins learning and thinking.

We endeavour to support the development of speaking and listening in all our lessons
through, for example the identification of stem sentences in some subjects, and through
consistent and appropriate adult modelling of dialogue (turn taking, offering opinions, inviting
a response), listening, and how to participate appropriately, including when we disagree.

We aim to provide a range of contexts for speaking and listening, supporting the pupils by
providing clear structures for tasks which require them to learn through talk. This begins in
EYFS and KS1, where children learn the key skills of turn-taking, listening and how to
respond appropriately in certain situations. Through role-play scenarios, playing with their
peers, and continuous provision, the children acquire the key skills and vocabulary they
need to access the curriculum in subsequent years.

From here, in KS2 and beyond, pupils have a variety of opportunities to use talk for learning.
These will not occur in every lesson but will be incorporated into learning activities over a
period of time, for example:

« playing an active role in directing their own learning: e.g. making decisions about how to
approach a task, selecting appropriate resources.

* engaging in speaking and listening in a variety of groupings and settings: e.g. working
collaboratively on an investigation during group work, reporting findings to the class,
interviewing people as part of a research project, acting as a guide for a visitor to the school,
speaking to classes in an ambassador role, taking part in class debates.

* developing their speaking and listening skills in our reading sessions: reading out loud as
an individual and a larger group, sharing and discussing their opinions in response to a text,
making recommendations to a friend based on what they have read for pleasure.

* using language creatively and imaginatively: e.g. through drama, role-play, hot seating,
storytelling.

» demonstrating what they know and evaluating their understanding: e.g. explaining a certain
method to concept to a peer, presenting to the class, giving peer feedback to a learning
partner.

Home School Links

We value the relationship with parents in supporting their children’s English skills. Through
forming good relationships with parents, we can work together to support the children in a
variety of ways, for example through:

* regular Parents Evenings giving verbal information on their child’s progress in reading and
writing as well as areas for development.

* reading books and reading record books - are sent home to support, develop and monitor
progress of reading at home and school.

* providing meetings / workshops as appropriate to inform parents on how we teach
reading/writing/phonics and how they can help.

* sharing and celebrating children’s work and achievement within English and across
curriculum areas on the newsletter and during Celebration Worship including presentation of
‘Writing Stars’ certificates.

Impact

The impact of the English curriculum on our children is that they progress, experience
sustained learning and transferrable skills which will enable them to access the whole
curriculum.
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The writing skills they acquire will allow all pupils to communicate well, accurately and
creatively in a range of styles for a range of purposes and audiences.

We aim for children to leave Dilton Marsh CEVC Primary School Primary School with a love

of reading and writing and high aspirations to continue this love of our language into the next
phase of their academic journey.

11




